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ABSTRACT 

A study surveyed adults with literacy problems and 
evaluated the Parents -as-Partners-as-Learners project. Eighty 
English-speaking adults in the eastern townships of Quebec, Canada, 
were interviewed concerning their literacy problems. Results 
indicated that health and social problems were identified by the 
adults as the major impediment to learning; and that adults with more 
relatives identified as having learning problems were considerably 
more negative about their experiences in school and less ready to 
identify themselves as having intellectual problems. The effect of 
the Parent s-as-Partners-as-Learners project on children's oral 
reading was examined. First- through fifth-grade children in two 
school districts in Quebec were administered the Slosson Oral Reading 
Test before and after either 4- or 8-week intervention periods. 
Kindergarten children in Waterloo School were also included: parents 
were asked to read to their kindergarten children and to respond to a 
brief survey. Results indicated an overall positive change in oral 
reading levels and reading attitudes. Findings suggest that the 
program: (1) turns the spotlight onto family reading; (2) points out 
the connections between poor reading at school and what is happening 
at home; (3) can raise oral reading scores; (4) can increase positive 
reading attitudes; and (5) opens doors to discussion of literacy 
programs with poor or non-reading parents. (Six tables of data are 
included; 11 appendixes of maps of school districts, survey forms, 
and results of the Slosson test are attached.) (RS) 
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SmtVR OF ADOItTS UltH XmUICT FSOBUMS 



irotODPCTIOM 

After the adult literacy program had been running for a number of years 
(since 1980) with the English population in the Eastern Townships of Quebec, 
it became more and more apparent that illiterate adults were not isolated 
individuals but more often members of families in which others experienced 
the same difficulties. 

Feople who have this problem are extremely sensitive about exposing it 
and usually suffer from low self--esteem« It was important to learn more 
about illiteracy in families, but it was decided to remain low key by 
using an approach as informal as possible while collecting some useful 
information. Open ended questions were chosen to gather authentic material, 
using the subjects* o%m words. 

The survey was conducted in the territories of the Eastern Townships School 
Board (E.T.S.B.) and the District of Bedford Regional School Board 
<D.B.R.S.B. )• Both school boards cover large rural areas with several 
cities, small towns f and villages (see maps in ANNEX la & lb). 



MtSPOWUBilTS 

The subjects invited to answer the survey were adults either attending 
a literacy program or known to have literacy problems. Care was taken 
not to interview siblings. In compiling the results, a conservative stance 
was taken i.e. if the subject was unsure of whether or not a member of 
the family had literacy problems, that member iiias not counted. 

Eighty people were surveyed as gently as possible on this sensitive issue. 
Many people were initially shy; others were glad to discuss the hidden 
subject and needed to have time to talk about it. A copy of the survey 
is included in ANNEX IZ. 



MSDLTS OF THE SPRVET 

The information gathered from the survey is detailed in the following 
five Tables. To give a better base for comparison, most of the data has 
been converted into percentages. 

TABLE 1 shows a description of the subjects by age, sex, place of birth, 
mother tongue, sioving frequency, and schooling. 
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XABLB 1 
DBSGRIPTICm OF RBSP OMD KM TS 



Category: 


E.^r.S.E. 


D • E . R • s . m . 


TOTAL 


% 


Respondents : 


64 


16 


80 




Males: 


33 


9 


42 


52.5 


Average age 


33 


38 






Females: 


31 


7 


38 


47.5 


Average age 


35 


36 






Born: 










Outside K.America 


0 


3 


3 


3.8 


In U.S.A. 


6 


1 


7 


8.8 


In Ontario 


2 


0 


2 


2.5 


In Quebec 


56 


12 


68 


85.0 


Mother tongue: 










Italian 


1 


1 


2 


2.5 


French 


3 


1 


4 


5.0 


English 


60 


14 


74 


92.5 


Move frequently: 


17 


6 


23 


28.8 


Education: 










Special Ed. 


31 


0 




38.8 


Dropped out (or 


21 


11 


32 


40.0 


taken out by Grade 7) 











There was only a slightly higher percentage of males (52.5) than females 
(47.5). The majority (85%) were born in Quebec with English as a mother 
tongue (92.5% ) . Forty percent dropped out or were taken out of school 
by Grade 7. A significant number (38.8%) had been in Special Education. 
Although 28.8% had moved fregfuently, they did not always list this as 
a cause of their problem. 

The answers to the question *llhat made it difficult for you to learn to 
read?* are listed in the respondents* own words and sho%m in TABLE 2. 
Thm numbers in each group represent how often the same reason was given; 
more than one reason was given by 14 respondents. 
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TABLE 2 

SXASOiS GIVEN FCHt EOT LBASSIEG WELL 



Reasons E.T.S.B« D.B.R.S.B. 






Hard head; slow learner: 


15 1 


16 


17.0 


Not Interested: 


11 1 


12 


12.8 


Health problems: 


10 1 


11 


11.7 


Family problems: 


8 1 


9 


9.6 


Kept home to help: 


7 


7 


7.4 


Frequent moving: 


6 


6 


6.4 


Confusion of language: 


2 4 


6 


6.4 


Dyslexia : 


2 3 


5 


5.3 


Not enough help: 


3 1 


4 


4.3 


Absent a lot: 


4 0 


4 


4.3 


Don't Jcnow: 


2 2 


4 


4.3 


Shyness : 


3 


3 


w . ^ 


Discouraging in Special Ed.: 


2 


2 


O 1 


No school close: 


0 1 


1 


1 1 
X . X 


Left handed & was switched: 


1 0 


1 


1.1 


Different teaching methods: 


1 0 


1 


1.1 


Mother not interested: 


1 0 


1 


1.1 


Illiterate foster parents: 


1 0 


1 


1.1 


Regrouping the reasons according to more general categories 


results in 


TABLE 3. 










TABLE 3 






CATEGORIES OF SEASONS GIVEN TGR NOT LEARNING NELL 




Categories : 


Reasons Listed: 




% 


Health & Social Problems: 


^ health problems 




38.3 




- family problems 








- kept home to help 








- absent a lot 








- shyness 








- mother not interested 








- illiterate foster parents 






Intellectual Problems: 


- hard head; slow learner 




22.3 




- dyslexia 






Motivation: 


- not interested 




12.8 


School Related: 


- not enough help 




8.5 




- discouraging in Special Ed. 








<-> no school close 








- different teaching methods 






Frequent Movina: 


^ frequent sieving 




6.4 


Confusion of Language: 


- confusion of language 




6.4 


Others 


- don't know 




5.3 




- Switched left to right hand 
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An analysis vas done of the ntainber of relatives who were positively 
identified as having or having had problems learning. There were 19% 
irtio could ideii^ify no relatives; 81% percent identified one or siore 
relatives. The highest number in one family was 18. A summary of the 
distribution by school board is given in TABLE 4. 



TABLE 4 

SUMOST OF THE DISTRIBDTIOV BT SCBOOL BOAKD 
OF THE % ABD BUKBBKS OF BBLATIVBS IDBBTIFIBD 



Respondents with relatives wmen nni>ea 

who have (had) literac;^ problems: E.T.S.B. D.B.R.S.B. 



none: 19% 19% 

1 or more relatives: 81% 81% 

2 or more relatives: 67% 75% 
4 or more relatives: 42% 38% 



- number of male relatives identified: 142 39 (181) 

- number of female relatives identified: 98 33 (131) 

- Total number of relatives identified: 240 72 ^ (312) 



Highest number of relatives identified 
in one family: 



18 



12 



E^T.S.B. has a higher ratio of male to female relatives, xrunning at 3:2. 

A further analysis was made of the surveys of the 31 respondents who 
identified 4 or more relatives as having literacy problems. All had English 
as a mother tongue. All but 4 were born in Quebec. The others were U.S. 
born. Only 3 had been read to. ^^n are now reading to their children 
at least sometimes. 

There was no clear and consistent relationship between the sex of the 
respondent and the sex of the identified relatives. However, thire was 
a change in the percentage distribution of categories of reasons I'or not 
learning well. (See TABLE 5) 
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ooMPfiRisov n 1 OF nK mscms rat bot iusvik vell 

BBTWHWi IHB 90nL lUMBBR OF B£SP0«DB1IT& CA) « 

nOSB WITH 4 OS MOKE SBtAtlVBS XDUTIFIXD AS BAVIVG LinKACT FROBLBNS (B) 





Reasons given: 


Percentages 








(A) 


(B) 


Heaiui & social Problems: 




health problems 


38.3 


38.1 






family problems 






kept home to help 










^Absent a lot 








- 


shyness 










moaner no^ in^eres^eci 








- 


illiterate foster parents 






Intellectual Problems: 




hard head; slow learner 


22.3 


11.9 




— 


dyslexia 






Motivation: 




not interested 


12.8 


e.5 


School Related: 




not enough help 


8.5 


26.2 






discouraging in Special Ed. 










no school close 










different teaching methods 






Frequent Movinq: 




frequent moving 


6.4 


7.1 


Confusion of Lanquaqe: 




confusion of language 


6.4 


2.4 


Other: 




don't know 


5.3 


4.8 






Switched left to right hand 







Th€ highest percentage respondents with 4 or more relatives still listed 
health & social reasons as their main problems. However, intellectual 
problems were listed half as often, and motivation was given about 3/4 
as often as it had been by the whole group. The biggest change was in 
the numl^er of times school related reasons were given, which jumped from 
8«5% for the whole group to 26.2% for those with 4 or more relatives. 

When the answers to the Questions *What was it like in school? How were 
you treated?* were locked at, 55% of the whole group said school was OK; 
45% of the group with 4 or more identified relatives were also able to 
say school had been 0K« The remainder complained of being teased a lot 
and that school was bad, hard« tough, terrible* 

While many respondents complained of abuse (strapped, ear pulled, poked with 
a pencil, pinched, hit with ruler), it was only in the group of respondents 
%^o had 4 or more relatives that there were conrents about discrimination 
by teachers because of their families or because of being on welfare* 
One respondent described a teacher as asking all students whose parents 
work to stand up. Then all the students whose parents don't work were 
asked to stand up. The teacher then pointed out that the students standing 
up would have to be supported for the rest of their lives. 
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DISCDSSIQg 

The results of this survey present the perception of 80 English speaking 
adults in the Eastern To%mships, of their problem with becoming literate. 
Health and social problems are clearly seen as the Mjor impediment to 
learning. It is Interesting to note that as the number of Identified 
relatives in a family Increases, so does the implication of the school 
system. Respondents in this group were considerably more negative about 
their experiences in school and less ready to identify themselves as having 
intellectual problems. 

The high number of relatives identified may be partly explained by 
overlapping. Although siblings were avoided, it was beyond the scope 
of this survey to prevent other Individuals from being named twice. There 
is considerable intermarriage In the Townships. 

Wiile this survey used no tests but simply asked the opinion of the 
respondents, it none-the-less gives an important perspective of the literacy 
problem in the area. 

There is a slight but positive trend towards reading to children. It 
would be useful if this could be encouraged particularly with parents 
of young children. 

The most important information coming out of the survey is the linking, 
by respondents, of their literacy problems to health and social causes. 

The challenge for the school system is how to help children learn when 
they are experiencing such difficulties. The challenge for the health 
care system is how to work with families to reduce the stress on children 
so they may attend school regularly and in good health. Professionals 
in both fields need to cooperate and increase their understanding of the 
synergistic effects of multiple problems. When parents are poor or non 
readers, it is harder for them to earn a living, provide good housing, 
learn about nutrition and child development, and provide a reading culture 
at home. For the effort to be successful, supporters* intervention to 
families in such circumstances is essential to reduce and eventually 
eliminate illiteracy. 
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IWKUUDCTlOtI 

The Parents-as-Partners-as-Learners Project was developed in the Eastern 
Townships School Board in co-operation with the St-Francis Literacy Council 
yiho provided individual tutoring to con^lement the Adult Basic Education 
classes of the School Board • The Counci?. also played an important role 
in the development of students' skills and self-esteem by welcoxring them 
as full voting members and as members of the Executive. For the past 
four years there has been a tutor and a student as co-chairpersons, 
co-secretaries r co-treasurers, as well as members at large. Monthly 
executive meetings and thrice yearly general meetings/social gatherings 
have built friendships, self-confidence, an increased recognition of the 
value of reading in general, and the importance of reading to young children 
in particular. Tutors and students bring their children to the gatherings. 
Two infants were brought by their student-parents to the Annual General 
Meeting this year* Such outreach by the Council supports and enhances 
the Parents-as-Partners-as-Leamers Project done by the teachers in the 
elementary schools. 

Because of the interest in the Parents-as-Partners-as-Leamers Project, 
funding was granted to look at the changes seen in children when the project 
was used in a new area. The District of Bedford Regional School Board 
(D.B.R«S«B.) obtained permission to fund a project in two schools and 
agreed to co-operate with an evaluation. 

Two teachers at Princess Elizabeth Elementary School in the Eastern 
Townships School Board (E.T.S«B«) agreed to have their classes participate 
in the evaluation* The project began at this school as a pilot project 
in the Spring of 1987* It is now a regular part of the teaching program 
of this and at least one other school in the same Board. 



MRMOU 

The initial proposal asked for a period of 36 weeks . However , due to 
the coiq>lexity of the funding arrangements and the conflict of timing 
bet%reen funding availability and feasibility of schools co-operating , 
the projects were actually carried out over two 4-week periods in the 
B»T»S«B.r and one 8-%reek period in the D«B«R«S«B« 

At B.T«S«B«, Grades 1 and 2 participated and had the Slosson Oral Reading 
Test administered before and after one 4-week session. 

At D.B«R«8«B«, five classes from 2 schools. Grade 1 to 5 participated 
and had the Slosson Oral Reading Test administered before and after an 
8-week project. As well, comnents were collected from children and a 
survey (see ANNEX X) was given before and after to 15 children in Grade 4 
of Butler Elementary* 
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Kindergarten children in Waterloo School were included in the projects Wieir 
I>arents were asked to read to them. Since all children were at a pre-reading 
level, no attempt was »ade to administer the Sloaaon Oral Reading Test* 
However, a short survey was done before and after* (See AKHEX XI) 

A few conments were obtained from parents and teachers* 



wassuvts 

The results of the Slosson Oral Reading Test are summarized in TABLE 6* 
Class by class details are given in ANNEXES III TO IX. 



TABLX 6 

BOmmXt OF THE RESULTS OP THE SUOSSOH OKAL RXADIK TESTS 
Bf CLASS AMD WT SCHOOL BOARDS 



D*B*R*S*B* 










9t 


Months 


(B-week projects) 




1 ** 1 


1 MegatiTe 


Average 


1 








1 Chanoe 1 


1 Chaaae 








Butler School: 














Grade 4 


20 


0 


0 


14.7 




6 to 27 


Waterloo School: 














Grade 1 


21 


4 


1 


4.0 




1 to 12 


Grade 2-3 


18 


6 


2 


1.8 




7 to 10 


Grade 4 


19 


1 


2 


3.6 




-1 to 11 


Grade 5 


25 


1 


2 


6.5 




-1 to 25 


TOTALS: 


102 


12 


7 


6.1 




-7 to 27 


The average gain was a 


bout 3 times what weald be expected in 8 weeks. 


B*T*S •B* 


HoBber of S1 


bndents 


Hmber 


of 


Months 


(4 week projects) 




1 1 


1 Hegative 


Average 


1 






tetal 












Princess Elizabeth 














Elementary School: 














Grade 1 


27 


6 


0 


4.0 




0 to 18 


Grade 2 


29 


4 


2 


3.6 




-2 to 18 


TOTALS: 


56 


10 


2 


3.8 




-2 to 18 


The average gain was about 4 times i^at would be expected in 4 weeks* 



There was clearly an overall positive change in the oral reading levels, 

3 tines what would nomally be expected in 8 weeks at the D.B.R*S*B*; and 

4 times what would be expected in 4 weeks at the E*T*S*B. What is difficult 
to understand is the number of students who showed no change (17% at 
E«T«S«B« and 11*8% at D*B.R*S«B.) and the number of students who actually 
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lost ground {3.6% at E.T.S.B. and 6,9% at D.B.R.S.B.)* The child who 
lost the Boat ground (*7 months) was in the class with the lowest average 
change. Only 4 in the class of 18 children gained more than would be 
expected £or the 8 weeks of the project. Their gains were high enough 
to bring the class average up to alinost equal the duration of the project. 
The comnents of 10 children in this class were recorded. Only 2 were 
positive* The other coimnents were: 

^ Child reports he did not read everyday. 

^ Child doesn't like reading, h^s lots of problems with it. 

- Child hates reading r and has a low self -esteem. 
Dad has trouble reading the newspaper* 

- Child doesn't like reading. 

- Dad doesn't read; Horn reads a little. 

- Child doesn't like reading; neither does Dad. 

^ Vobody has time to read to her but she feels better about reading. 

The class with the highest average change was also the class that did the 
survey (AKNEX X) before and after. Eleven students showed a more positive 
perception of themselves as readers. Four indicated an increased enjoyment 
of reading. 

Overall, there were comments from fifty children (excluding kindergartens ) . 
The comments indicated that 7 fathers can't read; 1 mother can't read; 
4 other children said that their parents can't read. One child said there 
were no books at home; another said his parents don't like reading. Six 
children said they hated reading. 

When the surveys of the 13 students in Kindergarten B were analysed, it 
was fo\md that another father couldn't read and 2 more were questionable 
readers. A large majority of children in both kindergartens liked books 
a lot and liked being read to. Only 4 did not like being read to. 

A survey was sent to the parents of Kindergarten Class A after the project 
was over. The results of the 13 returned surveys are as follows: 

Question 1 - Did you enjoy the program? 

11 - yes 

1 - no 

1 - explained lack of particip£tion in project: *No# I did not Because 
all my children are to young to under stand Reading Storys.* 

Question 2 - Do you find your child more excited about books? 
9 - yes 

3 - stayed the same (all positive) 

1 - (Same parent quoted in #1) *He likes looking at the picture's But 
don't pay much attention to the story.* 

Question 3 - Will you continue to read on a daily basis? 

9 - yes 

3 - would try 

1 - (Same parent) *No, just when they want me to.* 
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Question 4 - Sin ce the program started, has it encouraged you and vour 
family to join the library in Waterloo? 

4 - yes 

6 - no, not right now 

2 - already members 

1 - (Same parent) "Not really." 

p.s. "There not intersested in Reading & listening 



OOWMMi'S FROii THE FARKTS 

- Two parents strongly objected to having to write down what their child 
read. They felt it interfered with the spontaneity of reading and 
encouraged the children to read "thinner" books in order to have more 
entries. One felt that no credit was given to reading things like game 
instructions and recipes, etc. 

- Many parents didn't know about the project because their child never 
brought home the booklet. When questioned, some children told their 
parents that they were doing the project at school. 

This last comment echoes the observation of the animator who felt that the 
funding complications did not give her time to get the parents "on board". 

Parents from Princess Elizabeth Elementary School are generally positive 
about the project and ask to have their children participate. The project 
is becoming a routine part of Kindergarten, Grade 1, and Grade 2. Children 
accept it as normal to be asked to read to their parents. 



COtMKHTS FROII THE TEACHERS 

- Some in Waterloo felt that this project would be better used in the 
lower grades {K, 1 & 2) only. 

- One felt the school should design the booklets and be more responsible 
for the reading project. (The animator agreed but due to time constraints, 
took over the booklets, etc.) 

- One Kindergarten teacher %ras very impressed that 4 of her families decided 
to join the local library. 



SUPPORT SERVICES 

Even without the needed support of an adult literacy animator, the teachers 
at E.T.S.B. were very enthusiastic about using Parents-as-Partners-as- 
Learners. 

At D.B.R.S.B. the costs for an animator for a period of 34 weeks (5 hours 
per day, 4 days per week), came to 15 000 $. 
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COMCUJSIOli 

Khile the Farents-as-Partners-as-Learners Project is not a magic formula 
that will turn every family into a group of readers, it does have some 
clear advantages. 

1. It turns the spotlight onto family reading. 

2. By doing so, it points out the connections between poor reading 
performance at school and Mhat is happening at home. 

3. It has the possibility of raising the oral reading scores of children. 

4. It can increase positive attitudes in children towards reading. 

5. It opens doors to discuss literacy programs with poor or non-reading 
parents in order to help their child (ren) in school. 

There are also some recommendations arising from the project: 

1. In order to be most effective i.e. to have an impact on both, children 
and parents, there needs to be a literacy animator with sufficient 
time to make home visits always a time consuming and thus costly 
activity in a rural area. 

2. The project needs to be continued in order to become part of the culture 
of a school. Ideally, it should start in Kindergarten. The following 
year. Kindergarten and Grade 1 do the project. The third year. 
Kindergarten, Grades 1 and 2 should be involved. The animator would 
be able to support and help the parents having the most difficulty. 

3. There will always be parents and children who are irritated at being 
part of a general project. If these children are already good readers, 
they could easily be excused. Furthermore, experience has shown that 
this project generally makes children who are already doing well, do 
even better. The focus needs to be on changing the culture in families 
where reading is neither a pleasure, a valued skill, nor part of the 
daily routine. 

Locking at the results of the survey in FART ONE of this report, it is 
easy to see the importance of encouraging parents to read to their children. 
The Parents-as-Partners-as-*I«eamers Project offers a way of accomplishing 
that goal. 
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Eastern Townships School Board 



OUR TERRITORY 

20,000 sg. km 




LOCATION OF OUR SCHOOLS 
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SURVEY OF ENGLISH SPEAKING FAMILIES/ WITH LITERACY PROBLEMS/ IN THE 

EASTERN TOWNSHIPS 



Nam e Dat e I nterviewed By ^ 

Phone \ Sex Age Place of Birth . 

Mother Tongue Language Used at Home 

Occupation Last Completed Grade of School 

Living Conditions: POO R ADEQUATE COMFORTABLE^ 

How long have you lived here? 

How many times have you moved in the last 3 years? Syears? 

COMMENTS: 



What do you like to read? 

What do you find hard to read? 

What made it difficult for you to learn to read? (Why can^t you read well?)' 



What was it like in school? How were you treated? 



How much were you read to as a child? 
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aow much do fdid) yoQ r««d to your childru? 



CcontM) 



Who irlse in your family has trouble raadiog? 

lothe r • . ■ . . 

fathe r 

sister (s) 

brother ( a } 

aK>ther*a parents 

father* a parent a 

mother's brother (a) or aister(a) 



father* a brother^a) or aister(s) 



your children 



Do any of your friends have trouble reading? 



Are you learning now? Yes Q with a tutor in a class 

Ho □ Mhy not? • 



Do you want to atart noir? Tes Q tlo 
»iy? (Why mot? I • 



(use the back for additional comenta) 
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ParMts-as-PartMrft-as-lMnittrs Project - 1991 

Distrleb of Bedford Regional School Board 
Batler Bleacatary School 
Grade 4 




Duration 
^of project 



1 2 3 4 9 • 7 



9 10 11 12 13 14 15 14 17 14 19 20 

Students 



TlQ. t Shows the number of months gain in oral reading by the 20 children 
vho were present for both tests: before and after the 8-week project. 
The average gain was 14.7 months with a minimum gain of 6 months 
and a maximum gain of 27 months. 
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Pareiit8«-a8«*Pmrt]iers**a8*Laftniers Project 1991 

District of Bedford Regional School Board 
Waterloo BleBentary School 
Grade 1 




1 2 3 4 5 6 7 • 9 10 U 12 13 14 15 1« 17 18 19 20 21 22 



Students 



Fiq> : Shows the number of months gain or loss (one student) over the 8-wee)c 
period f by the 22 students • The average gain was 4 months with 
a range from a loss of 1 month to a gain of 12 months. There were 
4 students who showed no change. 
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ParwtB-as-Part&ers-ms-lMniera Project - 1991 

District o£ Bedford Regional School Board 
Waterloo Blewntary School 
Grade 2-3 




Fiq> s Represents the number of nonths gain or loss in oral reading 
by the 18 participating students. The average gain was 1*8 
months over the 8-week project. Six students showed no change; 
one student showed a one month loss; and another a 7 months 
loss. 
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Parants-as-Partners-ms-Laaxners Project - 1991 

District of Bedford Re7ioxuiI School Board 
llftterloo Kl— en rnry School 
Grade 4 




yiq>s Indicates the raonths gain or loss in oral reading of the 19 
participating children in Grade 4. The average gain was 3.6 months 
with a range from a loss of 1 month to a gain of 11 months in the 
2 months of the project. One child showed no change. Two lost ground; 
one month each. 
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Farant»-»''PTtnerm->8-LB«rper« Project - 1991 

Bistxict of Bedford Regional School Board 
Waterloo Blesentary School 
Grade 5 




Duration 
^of project 



Fig, ; Shows the number of nonths change in the oral reading of the 24 
participating children « The average change was a gain of 6«5 months 
in the 2-month period • The range was from a los s of one month 
(2 students) to a gain of 25 months (1 student) • 
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Parents-as-Partners-as-Laarnere Project - 1991 

Kastexn Voimshlps School Board 
Princess Bllsabeth Kleaentary School 
CSrade 1 




X 2 1 4 5 « 7 • 9 10 11 la 13 14 15 16 17 18 19 20 21 22 13 24 25 26 27 

Students 



Represents the number of months gain in oral reading by the 27 

participating children In the 4-veek8 project. The average gain 

was 4 months with a range from 0 (6 students) to 18 months (one 
student). 
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ParMts-as-Partners-as-lMrners Project - 1991 

Kastern Townships Sclicx>l Board 
Princees Elisabeth Klementary School 
Grade 2 




Duration 
of project 



Students 



Fiq» s Shows the number of months change in oral reading by the 29 
participants in the 4-wee)c project. The average gain was 3.6 months 
with a range from a loss of 2 months to a gain of 18 months. Four 
students showed no change. 
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READING SURVEY - PAPAL PROJECT 

Student's Name: 

Level Teacher: 

1. How well <lo jjou think you read? (Self description) 

LJ can't read at all Q pretty well (average) Q very well Vavera9€ 

2. Do you like to read? 

n no Q a little bit CH fairly well Qvery mich 



3. Do you read at home? 

1 1 never Q sometimes [3 often 
If not, why not? 


Q every day 


4. How do you feel about reading aloud? 

i 1 hate it, feel nervous {ZJ o.k. L3 


like to read aloud 


5. Do you and your friends ever talk about books you've read? 
en no D occasionally 


Q often 


6. Do you think reading is important? 

O no O don't know 


CZI yes 


Additional remarks or observations: 





Interviewer: 



Date: 
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READING SURVEY - PAPAL PROJECT (Younger students) 



STUDENT. 
LEVEL 



TEACHER 



1. Do you like books? 

I ] a little bit Q a lot [Zl know 



2. Do you like being read to? 

l "n no 113 CD 



Interviewer :_ 
Date: 



ERIC 
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